Criteria for LanguageQuests

These rubrics have been developed to assess WebQuests designed for Language Learning.

The first set of criteria (A. 7 issues) covers the essential components of a WebQuest according to Bernie Dodge. To qualify for a further assessment procedure these WebQuest elements are absolutely necessary.

The issues 8 to 18 under B. are there to define to what extent a WebQuest is in line with communicative language teaching approach principles. Although it is feasible that one or two aspects are only poorly represented LanguageQuests are expected to score on each and all of them.

Finally, a true LanguageQuest can be discriminated on the basis of the 10 characteristics in the third set of criteria (C.) describing 2 extreme positions: a ‘traditional’ activity (a web-based mini-course
) on the one hand and an ideal LanguageQuest on the other. As this generally is not a black-and-white issue a scale is used here offering 4 positions.

A. Mandatory elements of a WebQuest
	1
	Introduction: An introduction that sets the stage and provides some background information. 
	(

	2
	Task: A task that describes the product to be created and its specifications. 
	(

	3
	Resources A set of information sources needed to complete the task. 
	(

	4
	Process: A description of the process the learners should go through in accomplishing the task.
	(

	5
	Assessment: A rubric for assessment of the product 
	(

	6
	Conclusion: A conclusion that brings closure to the quest, challenges the learners about what they've learned, and perhaps encourages them to extend the experience into other domains
	(

	7
	Teacher’s Page: Practical Guidance, (pedagogical) background info and reports of experiences
	(


B. Communicative language teaching Criteria 
Criteria 8-18 help to show to what extent the task triggers activities in all the areas that are needed to realise Second Language Acquisition processes.
0 = no chance of impact conducive to Second Language Acquisition (SLA)

1 = minimal chance of impact conducive to SLA

2 = some chance of impact conducive to SLA, but not more than in an average schoolbook

3 = some chance of impact conducive to SLA, and more than in an average schoolbook

4 = lots of chances for SLA
	
	
	0
	1
	2
	3
	4

	8
	Exposure to input (quantitative)

Doing the task involves the processing of lots of text materials (written, spoken, video) in the target language (L2).
	
	
	
	
	

	9
	Exposure to input (qualitative)

L2 input/texts are attractive, authentic, functional (in relation to the task). Preferably there is variety in text type and modality.
	
	
	
	
	

	10
	Exposure to input (i + 1)

Text level is preferably Interlanguage + 1 (= just above the competence of the learner). The LanguageQuest offers scaffolding tools that support learners in their attempts to understand the input materials, such as advance organizers, links to online dictionaries, graphical support)
	
	
	
	
	

	11
	Process for meaning

Task leads to a natural need for specific information. Task is not doable without real/deep understanding of input materials.
	
	
	
	
	

	12
	Process with a focus on form
Task contains elements that promote the learner’s attention for form aspects (grammar, lexical issues etc)
	
	
	
	
	

	13
	Output production (in general)
Task triggers L2 use.
	
	
	
	
	

	14
	Output production (interaction) Task leads to activities (e.g. groupwork related processes) that involve exchange of real information, knowledge and expertise and thus trigger interaction and meaningful communication in L2. 
	
	
	
	
	

	15
	Output production (rule driven)

Task has elements that promote the command of form aspects
	
	
	
	
	

	16
	Use of strategies  (productive)

Activities naturally trigger the use of compensatory communication strategies.
	
	
	
	
	

	17
	Use of strategies (receptive)

Task stimulates the use of compensatory strategies in the area of language reception (reading/listening: guessing unfamiliar elements, efficient use of knowledge of the world)
	
	
	
	
	

	18
	Learning to learn
The task provides opportunities both for interim reflection on the process (use of learning strategies: did we tackle this task effectively, how did we cooperate etc.) and finally, on the product. 
	
	
	
	
	


C. Web-based Mini Course  -  LanguageQuest

Criteria 19 – 28 deal with the intensity of the task. To what extent does the task involve the learner (time on task, level of concentration and variety in activity)?
	
	Web-based Mini Course
	1
	2
	3
	4
	LanguageQuest

	19
	Conceived with objectives like learning/practising language items (e.g. past tense) or functions (introducing oneself) in mind
	
	
	
	
	Conceived with a product  in mind. E.g.: (report, menu, video, webpages, play, exhibition, holiday plan, project proposal)

	20
	Raison d’ être:

Mainly designed to provide opportunities for doing language exercise activities.
	
	
	
	
	Of real or imaginable use/interest for ‘recipient’ outside teaching context.

	21
	Task characteristics

Closed task: Convergent solutions
	
	
	
	
	Open task: explicit criteria; a variety of feasible and acceptable solutions 

	22
	Results: 

Correct / Incorrect
	
	
	
	
	Products are evaluated on the basis of criteria: various results are acceptable

	23
	Process 

Detailed and compulsory planning and instructions
	
	
	
	
	Global indications of production process. Detailed procedures to be chosen by production team

	24
	Activities:

Task designed to have all learners do the same activities. 
	
	
	
	
	Task provides differentiation for  individual activities, roles and talents.

	25
	Task can be done by individual students.
	
	
	
	
	Task usually designed for teams.

	26
	Resources:

Compulsory set provided by WebQuest designer.
	
	
	
	
	Basic set of resources is available as starting points. Teams decide on further exploration if and when needed.

	27
	(Sub)Tasks often designed for specifically provided materials
	
	
	
	
	Task control mostly through the product specifications

	28
	Presentation:

Main interest for this element/phase lies with the presenters and evaluators.
	
	
	
	
	Presentation of the final product is important for the real or imagined ‘recipient’


Conclusion

	(
	= An acceptable LanguageQuest:

· meets the 1 – 7 requirements,

· scores 25 points or more for 8 – 18 and 

· scores 23 points or more for 19 – 28.

	((
	= A good LanguageQuest:

· meets the 1 – 7 requirements,

· scores 32 points or more for 8 – 18 and 

· scores 30 points or more for 19 – 28.

	(((
	= A great LanguageQuest:

· meets the 1 – 7 requirements,

· scores 39 points or more for 8 – 18 and 

· scores 35 points or more for 19 – 28.


Suggestions for improvement:

…………………………………………………………………………………………………

…………………………………………………………………………………………………
…………………………………………………………………………………………………..
� For a better understanding of this instrument it is recommended to read the article ‘Can you tell a LanguageQuest when you see one? Design criteria for LanguageQuests.' Available at: � HYPERLINK "http://www.koenraad.info/CALL" ��http://www.koenraad.info/CALL�


� Exercise formats involving correct/incorrect solutions addressing discrete linguistic knowledge items and/or (sub)skills (grammar, vocab etc)
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